1.4 TEACHER-STUDENT INTERACTIONS

1.4.1 Teachers Hold High Expectations for Student Learning.
Teachers:
a. Set high standards for learning and let students know they are all expected to meet them. They assure that standards are both challenging and attainable.
b. Expect all students to perform at a level needed to be successful at the next level of learning; they do not accept that some students will fail.
c. Hold students accountable for completing assignments, turning in work, and participating in classroom discussions.
d. Provide the time, instruction, and encouragement necessary to help lower achievers perform at acceptable levels. This includes giving them learning material as interesting and varied as that provided for other students, and communicating warmth and affection to them.
e. Monitor their own beliefs and behavior to make certain that high expectations are communicated to all students, regardless of gender, socioeconomic status, race, or other personal characteristics. Teachers avoid unreliable sources of information about students' learning potential, such as the biases of other teachers.
f. Emphasize that different students are good at different things and reinforce this by having them view each other's products and performances. 
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1.4.2 Teachers Provide Incentives, Recognition, and Rewards to Promote Excellence.
Teachers:
a. Define excellence by objective standards, not by peer comparison. They establish systems for consistent recognition of students for academic achievement and excellent behavior.
b. Relate recognition and rewards to specific student achievements and use them judiciously. As with praise, teachers are careful not to use unmerited or random rewards in an attempt to control students' behavior.
c. Provide incentives and rewards appropriate to the developmental level of students, including symbolic, token, tangible, or activity rewards.
d. Make certain that all students know what they need to do to earn recognition and rewards. Rewards should be appealing to students, while remaining commensurate with their achievements, i.e., not too lavish.
e. Present some rewards publicly and others privately; some immediately and some delayed to teach persistence.
f. Make some rewards available to students on an individual basis, while allowing others to earned by groups of studentsùas in some cooperative learning structures. 
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1.4.3 Teachers Interact with Students in Positive, Caring Ways.
Teachers:
a. Pay attention to student interests, problems, and accomplishments in social interactions both in and out of the classroom.
b. Encourage student effort, focusing on the positive aspects of students' answers, products, and behavior.
c. Communicate interest and caring to students both verbally and through such nonverbal means as giving undivided attention, maintaining eye contact, smiling, and nodding.
d. Encourage students to develop a sense of responsibility and self-reliance. They give older students, in particular, opportunities to take responsibility for school-related activities and to participate in making decisions about important school issues.
e. Share anecdotes and incidents from their experience as appropriate to build rapport and understanding with students. 
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GUIDELINES FOR EFFECTIVE PRAISE 
(Applies primarily to praise associated with instruction and student performance)
	Effective Praise 
	Ineffective Praise

	1. Is delivered contingently upon student
performance of desirable behaviors or
genuine accomplishment
	1. Is delivered randomly and indiscriminately without specific attention to genuine accomplishment

	2. Specifies the praiseworthy aspects of the student's accomplishments
	2. Is general or global, not specifying the success.

	3. Is expressed sincerely, showing spontaneity, variety and other non-verbal signs of credibility.
	3. Is expressed blandly without feeling or animation, and relying on stock, perfunctory phrases.

	4. Is given for genuine effort, progress, or accomplishment which are judged according to standards appropriate to individuals.
	4. Is given based on comparisons with others and without regard to the effort expended or significance of the accomplishment of an individual.

	5. Provides information to students about their competence or the value of their accomplishments.
	5. Provides no meaningful information to the students about their accomplishments.

	6. Helps students to better appreciate their thinking, problem-solving and performance.
	6. Orients students toward comparing themselves with others.

	7. Attributes student success to effort and ability, implying that similar successes can be expected in the future.
	7. Attributes student success to ability alone or to external factors such as luck or easy task.

	8. Encourages students to appreciate their accomplishments for the effort they expend and their personal gratification.
	8. Encourages students to succeed for external reasons -- to please the teacher, win a competition or reward, etc.


