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Effective Classroom Practice

Multiple Opportunities to Respond




         Mini-Module Fact Sheet

Definition:  An instructional question, statement or gesture made by the teacher seeking an academic response from students (Sprick, Knight, Reinke & McKale 2006).
Why Provide Multiple Opportunities for Students to Respond?

· Increases student engagement with instruction

· Allows for high rates of positive, specific feedback 

· Limits student time for engaging in inappropriate behavior

· Is an efficient use of instructional time 

· Associated with improved reading and math performance 
(Heward, 1994; Carnine, 1976; Skinner, Smith & McLean, 1994; Skinner, Belfior, Mace, Williams-Wilson, & Johns, 1997)

Guidelines:

· When introducing new material, the goal is 4-6 responses per minute with 80% accuracy 

· When presenting practice work, the goal is 9-12 responses per minute with 90% accuracy  

(CEC, 1987; Gunter, Hummel & Venn, 1998)

Strategies for Increasing Student Opportunity for Response:

A. Track students being called on

a. Use a seating chart 

b. Draw students’ names from a jar

B. Guided Notes 

a. Teacher-prepared handouts that outline or map lectures 

b. As the lecture progresses, the learner then fills in the spaces with content

C. Response Cards

a. Preprinted cards: Yes/No, True/False, Agree/Disagree 

b. Preprinted cards with multiple answers: letters, numbers, parts of speech, etc.
c. Write-On cards: 9X12 response cards and dry-erase markers

d. Back side of recycled paper 

D. Computer-Assisted Instruction

E. Class-wide Peer Tutoring

F. Direct Instruction

References

Carnine, D.W.  (1976). Effects of two teacher-presentation rates on off-task behavior, answering correctly, and participation.  Journal of Applied Behavior Analysis, 9, 199-206. 

Council for Exceptional Children, (1987). Academy for effective instruction: working with mildly handicapped students. Reston, VA: Author. 

Gunter, P., Hummel, J., & Venn, M. (1998). Are effective academic instructional practices used to teach students with behavior disorders?  Beyond Behavior, 9, 5-11.

Heward, W.L. (1994). Three low-tech strategies for increasing the frequency of active student response during group instruction (pp.283-320). In R. Garner, III, D.M. Sainato, J.O., Cooper, T. E., Heron W.L., Heward, J.,  Eshleman, & T.A. Grossi (Eds.) Behavior analysis in education: Focus on measurably superior instruction. Pacific Grove, CA: Brooks/Cole. 

Skinner, C.H., Smith, E.S., & McLean, J.E.  (1994). The effects on intertribal interval duration on sight-word learning rates of children with behavioral disorders. Behavioral Disorders, 19, 98-107.

Skinner, C.H., Belfior, P.J., Mace, H.W., Williams-Wilson, S., & Johns, G.A. (1997). Altering response topography to increase response efficiency and learning rates. School Psychology Quarterly, 12, 54-64.

Sprick, R. S., Knight, J., Reinke, W.M., & McKale, T. (2006). Coaching Classroom Management: Strategies for Administrators and Coaches. Eugene, OR: Pacific Northwest.

[image: image2.png]MonTana
BEHAVIORAL
INITIATIVE






[image: image2.png]