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2. Student Identification Process

It is important all teachers regularly review classroom data to determine if students meet criteria for Tier 2 support. Each school (usually a task of the Tier 2 Team or the Development Team) will decide their student identification criteria. Following are the types of data decision rules that could be used to identify students who meet the criteria for Tier 2 interventions.

· They have reached _____ major Office Discipline Referrals  
· Minor incidents persist _____ minors entered into SWIS or other data system
· Attendance a concern _____ per trimester 
· Academic concerns – to be determined 
· Concern for students with internalizing behaviors 

When teachers review their monthly classroom behavioral data they can highlight the students who “trip” the data decision rules. For those students, teachers can take a deeper look at the data reports that include problem behavior, time of day, location and possible motivation. This information will help teachers prepare Form C: Classroom Problem Solving Team Planning Form that they will take to their classroom problem solving team. 

Here is a list of “Externalizing behaviors”:
· Disrupting class
· Refuse to do work
· Noncompliant/Refuse to follow directions
· Minor physical contact
· Property misuse
· Inappropriate verbal language
· Poor task completion

It is important to also keep those students who we exhibit internalizing behavior in mind and nominate them for Tier 2 interventions as appropriate. Examples of internalizing behaviors include:
· Exhibits sadness or depression
· Sleeps a lot
· Appears unmotivated
· Does not participate in games
· Very shy or timid
· Acts fearful
· Does not stand up for self
· Self-injury (cutting, head banging)
· Withdrawn
 
Identify Individuals to Create Groups

Just as is done with reading, math or other academic data, we assess individual students to identify those who need extra assistance.  The individual academic data are then used to group students for interventions to meet their similar needs.  The same is true for social behavior data.  We review individual student data to group students who are displaying problem behavior to meet similar functions or pay offs.

Form B
Positive Behavior Support Planning Checklist 
and Teacher Self Assessment
Teacher: ______________________________________________________  Date: ___________________________

Tier One—Schoolwide PBS:  All Staff Consistently Teach, Give Specific Performance Feedback and Respectfully Redirect All Students.

For Questions or Support See Tier 1 PBS Coaches, PBS Team and Grade Level Team
	Tier One Process
	Staff Expectations to Support Student Behavior

	1. Schoolwide Expectations Matrix is our Social Curriculum
	· I have a copy of the matrix posted in my classroom. 
· I know and can recite the schoolwide expectations and current behavior/social skill lesson.
· I have the current topic posted in my room.

	2. All Staff Teach All Students Schoolwide  Skills 
	· I teach students what we want them TO do, using weekly lesson plan.
· I designate time during the weekly/daily schedule to teach, practice and review the topic.
· Based on data, I re-teach skills from the matrix as needed.
· At least 80% of students can recite the schoolwide expectations and current behavior/social skill lesson.

	3. All Staff Give All Students Specific Performance Feedback 
	· I use schoolwide expectations and language on the matrix when I give students specific performance feedback.
· I strive to give high rates (4 to 1) of positive specific performance feedback.
· With my students, we set classroom goals for celebrations.
· All students can tell why they received specific feedback.

	4. All Staff Give Effective Responses and Follow Continuum of Responses to Behavior Errors
	· I know how to give a respectful redirect using expectations language and professional teaching tone and demeanor. 
· I know definitions and follow procedures for classroom managed behaviors (minors) 
· Buddy Room – use SWIS information
· Time Out of Instruction (TOI) Form
· I know definitions and follow procedures for office managed behaviors (majors)

	5. All Staff Will Collect Minor and Major Data
	· I consistently and fully complete and submit all required behavior forms
· I review and reflect on monthly SWIS data.  





[image: ]MBI Classroom Self-Assessment
  	                	
Tier One - Classroom: All Staff Consistently Implement Classroom Effective Practices to Provide a Predictable and Safe Learning Environment for All Students.
	Classroom Effective Practices
	Staff Expectations to Support Student Behavior

	1. Classroom Expectations and Rules 
	· I have created and posted school-wide expectations and classroom rules aligned with school-wide expectations.
· The classroom rules meet the following criteria: Observable, Measurable, Positively Stated, Understandable and Always Applicable.
· I have developed lessons and a teaching schedule for the school-wide expectations and classroom rules.
· Most of my students can state the school-wide expectations and classroom rules. 
· I regularly refer to rules when interacting with students (positive and negative).

	2. Classroom Procedures and Routines
	· I have identified and developed essential classroom procedures.
· I have created and prominently posted procedures in student friendly language to provide a visual cue.
· I have taught and given students frequent specific performance feedback on classroom procedures and routines.
· Students follow established classroom procedures and routines. 
· I receive feedback on my use of classroom procedures and routines.

	3. Acknowledge Appropriate Behavior – Provide Positive Specific Performance Feedback 
	· I have a system for providing and tracking positive feedback in my classroom.
· I use a variety of strategies to give positive specific performance feedback, including free and frequent, intermittent, and strong, long-term positive acknowledgements. 
· I provide positive specific performance feedback at a ratio of (at least) 4:1.
· Students can verbalize how they receive acknowledgement for appropriate behavior.

	4. Response Strategies and Error Correction
	· I have a system of corrective response strategies in my classroom. 
· I demonstrate calm, consistent, brief, immediate and respectful error corrections using professional teaching tone and demeanor.
· I use a variety of classroom response strategies (prompt, redirect, reteach, provide choice and conference with students).
· I receive feedback on my use of corrective responses strategies.







	Classroom Effective Practices
	Staff Expectations to Support Student Behavior

	5. Active Supervision
	· I have designed the classroom to allow for ease of movement and enhance Active Supervision.
· I continually monitor all areas of the room by scanning, moving and interacting frequently and strategically. 
· When designing a lesson, I consider student groupings, location and activity level.
· I provide positive contact, positive and corrective feedback while moving around the room consistently using language from the MBI expectations matrix during interactions with students. 
· I receive feedback on my use of active supervision techniques.

	6. Multiple Opportunities to Respond 
	· I use a variety of strategies to increase student Opportunities to Respond (i.e., think-pair-share, turn and talk, guided notes, response cards). 
· I use a strategy to track the frequency of students’ responses.
· I use wait time to increase student opportunity for metacognition before responding.
· I plan instructional questions and response methods prior to the lesson to offer high rates of response opportunities during the lesson.
· I receive feedback on my rate and use of variety of response strategies.

	7. Activity Sequence and Offering Choice
	· I Sequence Tasks by intermingling easy/brief tasks with longer or more difficult tasks (task interspersal) and delivering 3 to 4 simple requests prior to a difficult assignment (behavioral momentum).
· When designing a lesson, I consider the pace, sequence and level of task difficulty to promote each student’s success.
· I consider a variety of elements when offering students Choice (order, materials, partner, location, type of task) for work completion.
· I develop and use a menu of options to promote student choice (i.e., work stations, demonstration of knowledge).
· I receive feedback on my use of activity sequencing strategies and offering choice in my classroom.

	8. Academic Success and Task Difficulty 
	· Independent work consists of 70-85% known elements (instructional level) and Reading tasks consist of 93-97% (independent).
· I use a variety of strategies to modify daily tasks to Scaffold the Student to Success, including change amount of work, time, student output, reduce reading/writing demand, peer support and scaffolding.
· I select the strategy that best addresses a student’s specific challenge.
· I provide positive specific performance feedback at a ratio of 4:1.
· I scaffold tasks by modeling, providing guided practice and chunking multi-step directions and activities. 
· I receive feedback on my use of strategies to address task difficulty in my classroom.



Form E
Student Nomination for Tier 2 Assistance

	Teacher Section: 1) Complete this section 2) give to your Tier 2 Team representative.

Student:____________________ Classroom Teacher:____________  Grade: ___   Date:______         

Student Strengths:__________________________________________________________________________________________________
What Motivates Positive Behavior for Student? _________________________________________________________________ _______________________________________________________________________________________________________________________
My Concern (check any that apply) 
Attendance      ________                              Behavior  ______
Reading            ________                              Writing     ______      
Math                  ________                               Other        ______

Provide Baseline Data for All Concerns Checked Above 

Provide Parent Contact Information, Dates, Type of Communication




	Attendance:  Did student start the first day of school year?   Yes ____ No ___
                           If no, date student entered school: _______________________

Behavior

1. Attach SWIS report of major office referrals (list and graph form) 

    How many major office referrals for this student? ____
For each Possible Function below, write the total number from Major report. 
Obtain peer attention     _____     Avoidance of peer    _____     Avoid task/activity _____
Obtain adult attention    _____     Avoidance of adult   _____     Provoked by peers _____
Other                           _____      Unknown                _____

2. Attach SWIS report to minor office referrals (list and graph form)

How many minor office referrals for this student? ____
For each Possible Function below, write the total number from Major report. 
Obtain peer attention     _____     Avoidance of peer    _____     Avoid task/activity _____
Obtain adult attention    _____     Avoidance of adult   _____     Provoked by peers _____
Other                           _____      Unknown                _____

3.  Attach classroom Time Out of Instruction log

4. History of problem behavior (from previous teacher or school):

Academics:
1. What common grade level interventions have been implemented? 
Were they effective?  Yes    No

2. Reading Assessment Levels (all that apply for your grade level)
	K Monthly Assessment 
	DRA 2/DRESS
	GRADE
	Word Study

	What Comprehension Assessments were done?
	What were the results?
	
	



3. Writing Assessment Levels
K Monthly Assessment
District Benchmarks Writing Assessment Score:  1 ____ 2 ____ 3 ____ 4 ____
Spelling Inventory Level
4. Mathematics Assessment Levels
	K Monthly Assessment 
	
	

	Math Facts Assessment
	Computation Assessment
	

	Intervention Math Test


Math Topic Test
	
	




	Topic
	Score
	Topic
	Score

	1
	
	 8
	

	2
	
	 9
	

	3
	
	10
	

	4
	
	11
	

	5
	
	12
	

	6
	
	13
	

	7
	
	14
	




4. Attach Grade Level Monthly Assessment Record

5. Attach any additional information














Teacher Nomination for Assistance

Student Name:_________________________________________ 	Grade:______________________

Teacher: _______________________________________________ 	Date: _______________________

Are behaviors primarily externalizing or internalizing or both? (Circle response)

	Problem Behaviors   ……………………………       
	Setting / Time………………………………..

	





	



	What do you think the student wants to obtain (attention, activity) or avoid (attention, activity)?

	







Please add any additional information below.  Return this form to the designated Tier 2 team member.

___________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________





Form C 
Classroom Problem Solving Team Planning Form
Student:_____________________ Classroom Teacher: ____________________ Grade: ______      Date:_________ 

Complete this form with your classroom problem solving team. See Guiding Questions for Classroom Problem Solving Teams and Examples of Form C in the Resource Section.  

1. Summary of Problem 
We have the most problems during  	____________________			
                                              (time of day/class/Activity/Routine)
     Antecedent 	    Problem Behavior	           Consequence	            Function/Pay--Off
      (Trigger/Predictor)	   (Student Behavior of concern)       
When…


So, the function of behavior is to:
Access / Avoid / Escape
               (underline one)
this…
the student will…


then this happens (teacher does)












2. Replacement Behavior (What do we want the student to do instead? Choose an observable behavioral skill from the Schoolwide PBS expectations matrix)



3  Classroom Problem Solving Team Intervention Strategies for student(s)


4. How will you Progress Monitor student(s)?



5. Follow-up on this date   _____________ :
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Antecedent Intervention Examples

	Function
	Intervention Strategy
	Example

	Attention
	Schedule adult attention
	· Have adult work with student
· Have adult provide periodic attention
· Lunch meeting with teacher
· Behavior plan
· Grade level or teacher triage

	
	Schedule peer attention
	· Pair student with peer
· Use peer tutoring or mentoring

	
	Increase proximity to student
	· Move seating arrangement
· Periodically move about classroom 

	
	Provide preferred activity
	· When adult is occupied assign more preferred activity

	Escape
	Adjust demand difficulty
	· Provide easier work

	
	Offer choices
	· Allow student to choose: 
· Task to complete
· Sequence of tasks to be completed 
· Materials to use
· Where to complete task
· When to complete task
· With whom to complete task 

	
	Increase student preference/interest in activity
	· Incorporate student hobbies/interests into activities

	
	Assure that activities have functional or meaningful outcome
	· Provide activities with valued outcome
· Write and read Social Stories

	
	Alter length of task
	· Shorten activity
· Provide frequent breaks

	
	Modify mode of task completion
	· Change medium/materials
· Replace pencil and paper with computer, etc.

	
	Use behavioral momentum, task dispersal
	· Present easy requests prior to difficult requests. 

	
	Increase predictability
	· Provide cues for upcoming or change in activities (instructional, visual, auditory)

	
	Modify instructional delivery
	· Use pleasant tone of voice

	Tangible Item or Activity
	Provide a warning
	· Indicate activity is about to end.


	
	
Schedule a transitional activity
	· Schedule a moderately preferred activity between highly preferred and highly nonpreferred activities

	
	Increase accessibility
	· Put highly preferred items within students’ reach

	Sensory
	Provide alternative sensory
	· Offer radio to student seeking auditory reinforcement, or visual stimuli to a students seeking visual reinforcement

	
	Enrich environment
	· Fill classroom with interesting and stimulating activities



Function-Based Intervention Guidelines
	Problem Behavior
	Function
	Replacement Behavior
	Student Intervention
	Classroom Intervention
	Outcome for Replacement Behavior

	Off-task, Non-disruptive
	Peer Attention
	On-task, work completion
	· PBS lesson – “on-task”
· Self-monitor: on-task

	· Pre-correct @ start of class
· Periodic praise by teacher for on-task
· Quick de-brief at end of class on self-monitoring

	Earn time with peers for meeting self-management goals


	Off-task, Disruptive
	Peer Attention
	On-task, respectful responses, work completion
	· PBS lesson – “on-task”
· PBS lesson – “conflict management/respect”
· Self-monitor: on-task

	· Pre-correct @ start of class
· Periodic praise by teacher for on-task
· Quick de-brief at end of class on self-monitoring
	Earn time with peers for meeting self-management goals

	Off-task, Non-disruptive, work completion
	Escape (avoids teacher and peers during instruction)

	On-task, work completion
	· PBS lesson – “on-task”
· Self-monitor: on-task + work completion

	· Pre-correct @ start of class on self-monitor 
· Periodic checks for assistance by teacher
· Quick de-brief at end of class on self-monitoring
	Earn a ‘skip a homework’ pass

Earn other preferred activity for meeting self-management and work completion goals

	Off-task, Non-disruptive, work completion 
	Attention (responds to teacher directions, engages peers)

	On-task, work completion
	· PBS lesson – “on-task”
· Self-monitor: on-task + work completion 

	· Pre-correct @ start of class
· Periodic praise by teacher for on-task +work completion
· Quick de-brief at end of class on self-monitoring
	Earn “a work with peer” activity

Earn other preferred activity for meeting self-management and work completion goals




	Problem Behavior
	Function
	Replacement Behavior
	Student Intervention
	Classroom Intervention
	Outcome for Replacement Behavior

	Off-task, Disruptive, work completion 
	Escape
	On-task, respectful responses, work completion
	· PBS lesson – “on-task”
· PBS lesson – “conflict management/respect”
· Self-monitor: on-task + work completion 

	· Pre-correct @ start of class
· Periodic praise by teacher for on-task + work completion
· Periodic checks for assistance
· Quick de-brief at end of class on self-monitoring
	Earn a ‘skip a homework’ pass

Earn Breaks

Earn other preferred activity for meeting self-management and work completion goals

	Off-task, Non-disruptive, work completion (low academic)
	Escape / attention
	On-task, respectful responses, work completion
	· PBS lesson – “on-task”
· Teach Prob solving strategies
· Self-monitor: on-task + work completion 

	· Assignments broken down
· Pre-correct @ start of class
· Periodic praise by teacher for on-task +work completion
· Quick de-brief at end of class on self-monitoring
	Work with peer tutor

Earn other preferred activity for meeting self-management and work completion goals

	Off-task, Disruptive, work completion (low academic)
	Escape / attention
	On-task, respectful responses, work completion
	· PBS lesson – “on-task”
· PBS lesson – conflict management/respect
· Teach Prob solving strategies
· Self-monitor: on-task + work completion
	· Assignments broken down
· Pre-correct @ start of class
· Periodic praise by teacher for on-task +work completion
· Quick de-brief at end of class on self-monitoring
	Work with peer tutor

Earn Breaks

Earn other preferred activity for meeting self-management and work completion goals







	
	Antecedent Strategies
	Teaching Replacement Strategies
	Response/Consequences

	General
	
· Offer Choices
· Provide transition cues, first/then, countdowns   (__ min. left, 2 more times, etc.)
· Use visuals such as schedules, procedural facilitators, and visual guides (boundaries, etc.)
· Determine accommodations (possibly rearrange activities to make them more understandable)
· Make modifications (length of tasks, expectations, materials, instructions, response mode)
· Safety signals/pre-signals
· Prompt and model appropriate behavior
· Praise appropriate behavior

	· Teach at times other than when problem behavior is occurring
· Be sure to replacement skills are functionally equivalent 
· Utilize skills child already has when appropriate
	· Select procedures that will make problem behavior ineffective
· Select procedures that require incompatible behaviors
· Make sure rewards for appropriate behavior equal or exceed rewards for problem behavior

	Get/Obtain
	· Provide more frequent attention and proximity/reinforcement
· Activity Schedule
· Contingency for activity completion
· Schedule time with adult or peer
· Schedule access to desired object/event
· Choice of activity, material, or partner
· Student directed activity
· Peer support
· Provide frequent offers of assistance
· Promote active participation
· Add manipulatives
· Incorporate child interests
· Use timer, alarm to delay reinforcement
· 1-Step Directions (clear, concise)
· Redirect challenging behavior at inception

	· Follow schedule
· Participate in routine
· Self-management
· Request help
· Teach delay of reinforcement
· Request attention 
· Choice
	· Redirect to use appropriate new “replacement” skill, follow with reinforcement
· Cue with appropriate prevention strategy
· State expectations
· Offer alternatives
· Use “wait-time”
· Respond in a way that does not maintain problem behavior
· Safety comes first…

	Escape/Avoidance
	· Break task down
· Provide choices
· Modify seating arrangements
· Reduce distractions
· Provide activity schedule
· Select reinforcer prior to activity
· Incorporate child interest
· Use timer
· Self-management system
· Provide peer supports
· Add manipulatives
· Provide visual supports 
· Follow least preferred with most preferred
· Provide success experiences first
· Change activity/task/materials
· Inform of preferred activity that follows

	· Request break
· Set work goals
· Request help
· Follow schedule
· Participate in routine
· Choice
· Self-management
	· Alter “typical” consequences (intensity, duration, frequency) in order to change the behavior
· Withhold consequences (extinction)
· Add new consequences
· Shift supporting consequences to new behaviors (e.g. appropriate replacement behaviors)

	Sensory
	· Reduce waiting
· Develop effective and efficient transitions
· Plan stimulating activities and materials
· Provide variety in instruction, materials, and student response
· Jump start activities with music and/or movement
· Allow student to sip ice water
· Visual schedule (not for all)
· Develop and review social stories
· Low stimulation areas
	· Add movement to activities and provide movement breaks
· Increase the pace of instruction and interaction 
· Vary tasks and materials
· Teach appropriate and multiple uses for materials and toys
· Require active responding during tasks
· Utilize multi-sensory activities and materials 
· Allow students to change positions often during activities. 
	· Use stimulating social reinforcement
· Conduct calming activities at the end of stimulating activities
· Provide responsive toys and materials
· Use positive reinforcers that are stimulating
© Young, C. A. & Maddox, L. L., (2007)



Classroom Problem Solving Team Planning Form 
Example 1
Student:____Tim Bob____      Classroom Teacher: __Ms Great__ Grade: __4_   Date:_1/4/2010    

Complete the Brief Assessment of Function of Behavior & Matching Process with your grade level team. 
1. Summary of Problem 
We have the most problems during  	independent writing time 			
                                              (time of day/class/Activity/Routine)
     Antecedent 	    Problem Behavior	           Consequence	                 Function/Pay Off
      (Trigger/Predictor)	   (Student Behavior of concern)       
When…

Given assignment to write
So, the function of behavior is to:
Access / Avoid / Escape
               (underline one)
this… hard writing task
the student will…

not work, make noises, talk to others
then this happens (teacher does)

redirect, remind what to do, safe seat, buddy room or office











2. Replacement Behavior (What do we want the student to do instead? Choose an observable behavioral skill from the Schoolwide PBS expectations matrix)

Complete assignment independently, without teacher assistance

3  Classroom Problem Solving Team Intervention Strategies for student(s):

· Task card for individual steps
· Graphic organizer
· Student provided sentence starter

4. How will you Progress Monitor student(s)?

-	Daily Progress Report – Sample Form 1

5. Follow-up on this date   1/18/2010:

Data indicated student met learning target, continue strategy, no additional interventions needed 



 Form C 
Classroom Problem Solving Team Planning Form 
Example 2

Student: _Abe L & Ben F_Classroom Teacher: __Ms Wonderful__ Grade: _2_   Date:_10/4/2010

Complete the Brief Assessment of Function of Behavior & Matching Process with your grade level team. 

1. Summary of Problem 
We have the most problems during small group centers
(time of day/class/Activity/Routine)
     Antecedent 	    Problem Behavior	  Consequence	     Function/Pay Off
      (Trigger/Predictor)	   (Student Behavior of concern)       
the student will…
leave center,  ask teacher questions, want assistance & assurance

When…

Given tasks to do at centers with 2-3 others

then this happens 
redirect back to center, remind student of task,  assure student, safe seat





So, the function of behavior is to:
Access / Avoid / Escape
               (circle one)
this… teacher attention








2. Replacement Behavior (What do we want the student to do instead? Choose an observable behavioral skill from the Schoolwide PBS expectations matrix)

Stay in center and work 

3  Classroom Problem Solving Team Intervention Strategies for student(s):

· Visually define work area
· Use help needed card
· Check students’ independent work level
· Check how much work students can do independently
· Increase positive attention

4. How will you Progress Monitor student(s)?

· Daily Progress Report – Sample Form 1

5. Follow-up on this date   10/18/2010:

After implementation with fidelity, student target not met.  Continue with Tier 2 process. Team will Review Forms A, C, D, & E.  Form F will be completed at next meeting. 


Form C 
Classroom Problem Solving Team Planning Form 
Example 3
1. Summary of Problem 
We have the most problems during major classroom transitions (lining up, move to carpet, to desk, etc.                                                 (time of day/class/Activity/Routine)
     Antecedent 	    Problem Behavior	  Consequence	     Function/Pay Off
      (Trigger/Predictor)	   (Student Behavior of concern)       
the student will…
remains seated, plays with materials, talks to neighbors, twirls on floor

When…

Directions are given for class to make a  transition

then this happens 
repeat directions, announce we are waiting for her





So, the function of behavior is to:
Access / Avoid / Escape
               (circle one)
this… teacher attention








2. Replacement Behavior (What do we want the student to do instead? An observable behavioral skill [from the Schoolwide PBS expectations matrix])

Follow directions first time given

3. Student Goal (Measurable; Reference Consider level of typical peer)
Student will follow directions for classroom transitions 80% of the time for 5 consecutive days.

4.Intervention Plan
	Antecedent
(Set student up for success by teaching, precorrecting, practicing, scaffolding, etc.))
	Behavior / Skill
(What we want the student to do instead)
	OutCome
(What happens when student demonstrates behavior / skill)

	Reteach following directions.

Precorrect student before directions are given

Use the student as a model for others
	
Follow directions first time given

	
Give student positive specific feedback each time he follows directions the first time.

Show student the progress monitoring log when he follows directions the first time.

Lunch with teacher when goal is met.
 




5. Progress Monitoring
Progress toward the student goal will be monitored by: 
Teacher create a log with a + column and a – column and tally after transitions occur.  At end of day, compute percentage.
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