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Rubric for Grading Assisting with Reading Fluency in the Classroom Academy

This rubric includes recommendations for grading:

1. Participation

2. Attendance

3. Assessment

4. Assignment

5. Final grade for academy

Grades are based upon a range of possible points earned:

	Participation
	Attendance
	Assessment
	Assignment
	Total points possible

	0-75
	0-75
	0-100
	0-250
	0-500


	A
	B
	C
	D
	Failing

	500-450
	449-400
	399-350
	349-300
	299 and below


Participation: attendees can earn up to 75 points for class participation.  The instructor should consider the level of participation that occurs within smaller group settings as well as in larger group opportunities.

Attendance: attendees can earn up to 75 points for full attendance. Refer to class syllabus for information regarding absences.

Assignment: Grading is recorded and based upon an individual total of 250 possible assigned points.  Assign the following point value per question when grading:

Assignment: Grading is recorded and based upon a total of 250 possible points in the following areas:

1. Spelling and punctuation:

There are a total of 50 points for spelling and punctuation.  Paraeducators are encouraged to use a word processing program to type their responses so that they have access to spell check and other useful word processing tools.

2. Thoughtful reflective responses:

This means that answers should reflect that the paraeducator spent time thinking about the content of their answer.  You will also grade regarding the paraeducators ability to comprehend and then relate their comprehension to the information gathered during the activities.  Refer to the provided example of a well-written reflective response if needed for grading purposes.  There are 200 possible points for this portion of the assignment. 

Assignment: Reflective Responses

1. What is the nature of the activity: (what are students supposed to learn as a result of participating in this activity) (20 points possible)

2. Your procedure (preparation and delivery) (20 points possible)

3. How this activity  impacted the student’s learning (20 points possible)

4. What contributed to the success of the this activity (30 points possible)

5. What difficulties were encountered, in any (20 points)

6. What changes/modifications you might look for in the future, changes/modifications you might use with another student (20 possible points)

7. What impact this activity had on your learning (30 possible points)

8. Your  personal ideas, thoughts, feelings and considerations about this activity.  Did this activity  encourage greater learning or thinking in areas not necessarily represented in the activity? (40 points possible)

Sample Personal Reflective Response

Sample Reflective Response

1. Academy and Activity:

I chose the activity / lesson “Teaching Replacement Behaviors” from the Behavior Management Academy, from Module…, Goal…, Objective…
2. Rationale for choosing this activity:

I chose this activity / lesson because when I was listening to the discussion about teaching replacement behaviors, I realized that I had not thought about teaching a replacement behavior to my student. I thought my responsibility was to get him to stop the behavior.

3. Nature of activity:

I chose this activity because my student frequently uses a very loud voice in the classroom and in the lunchroom. This behavior causes people around him to look at him, disrupts others, and has a serious impact on his ability to develop friendships. I have discussed this with my supervising teacher, she looked though my materials from this class, and together we have developed a plan

4. Procedure:

First, my supervising teacher suggested that I start by taking data. We discussed whether to count the number of times (frequency) he used a loud voice or to record the amount of time (duration) he talked using a loud voice. My supervising teacher suggested that counting the number of times in photography class group activities that Kyle uses a loud voice would be sufficient, that it would be easier to focus on one class and number of times, rather than record the number of minutes. We decided to focus on photography class because there were many opportunities for conversation in this class, and the photograph teacher had complained to her that Kyle’s loud voice was disrupting students. She also gave me a data collection sheet that I could use to tally my data for three days.

After three days of data collection we sat down together and discussed why he might be using a loud voice. The data showed that he used a loud voice approximated four times each day in photography class. Together we decided that the motivation for his behavior was most likely for attention. He liked having others in the class looking at him and didn’t appear to realize that the other students looked at him negatively rather than as friends. Together we decided that the replacement behavior we wanted to teach and reinforce was using a quiet voice, and we came up with a plan to teach and reinforce that behavior. We both knew that Kyle loved using the computer and we decided that he could earn computer time on Friday for using a quiet voice. She also suggested that we meet after the first week and look at how Kyle was doing.  Based on that information we would plan for the next week. Our goal was to help Kyle learn to use a quiet voice in several locations: the lunchroom, the bus, and other classes.

The next day I explained to Kyle that his voice was too loud in photography class and that I was going to help him learn to use a quieter voice rather than correct him as I had been doing. I told him that although the other students looked at him when he was talking, they were usually annoyed because his voice was too loud. I explained that although I had been correcting him when he talked too loudly during class, that I would no longer be doing that. My plan new plan was that for one week I would put a check mark on a piece of paper on his desk when I saw that he was using a quiet voice in photography class.  He could continue to talk with his friends when he wanted to, and he would get one minute of computer time on Friday for every check. Then his teacher and I would look at how many minutes he had earned and determine what we would do the following week. I would share that information with him on Monday morning.

I have included copies of my data sheet, the data I collected, and the check marks of quiet voice that I recorded the first week.

5. Impact on the student:

The first week Kyle earned fifteen minutes of computer time. The teacher and I decided that we would continue this reinforcement for another week, but the third week we would tell Kyle that he was doing so well using a quiet voice in photography class, that we would like to try this same approach in the lunchroom. Kyle thought this was a great idea. He really liked having computer time on Fridays.

6. Contributions to success of this activity:

Several things contributed to the success of this activity. First of all, it was important for me to discuss this with my supervising teacher. It was hard for me to narrow down the time of day to focus on, and she pointed out that photography class was probably more manageable. The data sheet she gave me helped me to organize what I was looking at and then to accurately record the number of incidences. It was also important that we knew Kyle love computer time and that would be motivating for him.

7. Difficulties encountered:

One of the biggest problems I encountered with this activity was determining what to count as “one” instance of talking too loudly. Kyle would sometimes say just a few words and would sometimes say several sentences. I was worried that I had not counted correctly.

8. Changes / modifications / use with other students:

If I had to do this activity again I would spend more time with my supervising teacher discussing the exact description of the behavior I was recording. I have also looked at another student, Jordan, who says the same silly things over and over each day when I am trying to teach her math. I have been responding to her comments over and over and now it seems to be a game, but not very substantial conversation, and it takes away from math instruction time. I would like to teach her to focus on math and not use silly conversation.

9. Impact on my learning:

I learned many things while completing this activity. It was also very important to carefully and accurately describe the behavior so I could record the number of times Kyle did it. I was glad my supervising teacher had a data sheet that I could use. Probably the most important thing that I learned was that it was important for me to change my focus from trying to stop the behavior to teaching a replacement behavior. Now I am constantly thinking about what replacement behaviors students need to learn.
10. Personal thoughts:

This activity changed how I look at my job. Instead of trying to get kids to stop behaviors, I now look at teaching replacement behaviors. This is an entirely new approach for me. I used to think that I was supposed to teach math and reading. Now I understand that I need to teach behavior as well.

Assessment: There are a total of 100 possible points for the assessment. The instructor should use the grading key to determine accuracy of answers and award points as appropriate to that key.  Make sure that the assessment is delivered as an open book/open note test.  

